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Item # Grade Claim Target DOK 
Item 

Standard Evidence Statement 

1 7 4 2 4 RH-9 

The student will select 
evidence to support opinions 
based on evidence collected. 

Key Elements: 
Source #2 (The Secret Truth about Napping) 
• The human body has an internal clock that operates according to Earth’s

patterns of day and night.
• When your internal clock is not in sync with your habits, you don’t get the

amount of good night’s sleep you need.
• A deep sleep, whether it is nighttime sleep or a daytime nap, primes the

brain to function at a higher level, allowing us to come up with better ideas,
find solutions to puzzles more quickly, identify patterns faster, and recall
information more accurately.

Source #3 (Ask the Sleep Doctor) 
 “I’m a 12-year-old middle school student who usually gets about eight hours

of sleep a night. I often feel tired when I get home from school at 3:30…”
 The doctor says:

 The author of the letter is not getting enough sleep at night for someone
his or her age.

 The most important thing the letter writer can do is sleep more at night.
 On nights when the letter writer doesn’t get enough sleep, napping can

help recharge the letter writer’s body and increase his or her mental
alertness.

Rubric: 
(2 points) Response is an evidence-based explanation of how the table supports 
two other sources with two pieces of evidence from different sources and that 
explains how each example supports the idea. Student cites the source for each 
example. 
(1 point) Response is an evidence-based explanation of how the table supports two 
other sources with two pieces of  evidence from different sources but doesn't 
explain how each example supports the idea. Student cites the sources. 

Continued on next page 
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OR  
Response is an evidence-based explanation of how the table supports only one of 
the sources with two pieces of evidence from a single source and that explains how 
that example supports the idea. Student cites the  source. 
OR 
Response is an evidence-based explanation of how the table supports only one of 
the sources with only one piece of evidence from a single source and that explains 
how that example supports the idea. Student cites the source. 
OR 
Response is an evidence-based explanation of how the table supports two other 
sources with two pieces of evidence from different sources and that explains how 
each example supports the idea. Student does not cite sources. 
(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or 
blank. 

Exemplar: 
(2 point) The table in Source #1 shows the amount of sleep that people of different 
age groups need every day to function well. This supports the claim in Source #2 
that says everyone has an internal clock that follows day and night patterns. If your 
internal clock gets out of sync because of your habits, your sleep patterns will get 
messed up and you don't get the good night's sleep your body needs. In Source #3 
a 12-year-old middle school student says she gets 8 hours of sleep a night and 
feels tired after school. Long naps just make her groggy. She writes to a doctor for 
advice about how to get more energy. The doctor tells her that a short nap might 
help, but she really needs to get more sleep at night. The table in Source #1 
supports the doctor's advice. According to the table, a school-aged person should 
get 9-10 hours of sleep a day. 

(1 point) The table in Source #1 shows how much sleep people of different ages 
need every day. In Source #3, a 12-year-old girl writes that she only gets 8 hours 
of sleep a day and is tired. She wants to know what to do to get more energy. The 
doctor replies that she should get more sleep at night. The table in Source #1 
supports the doctor's advice because, according to the table, a school age person 
should have 9-10 hours of sleep each night. 

(0 points) The table in Source #1 shows that people need to sleep, or they will get 
tired. 

Scoring Note: Students may reference either “he” or “she”; examples from the 
sources are not always gender-specific.
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Item # Grade Claim Target DOK 
Item 

Standard Evidence Statement 

2 7 4 4 3 RH-1 

The student will cite evidence 
to support analyses, 
arguments, or critiques. 

Key Elements: 

If you take too long of a nap, you might feel sleepy: Source #3 

If your sleep patterns interrupt your body’s internal clock, you might have trouble 
getting enough sleep: Source #1, Source #2

A deep sleep helps the brain to operate at a higher level: Source #2

Continued on next page 
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Rubric: 
(1 point) 4 cells completed correctly 
(0 points) Fewer than 4 cells completed correctly, any cell incorrect, or blank.
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Item 
# Grade Claim Target DOK 

Item 
Standard Evidence Statement

3 7 2 4 4 W-2b 

The students will apply a variety of strategies when 
writing one or more paragraphs of 
informational/explanatory text: organizing ideas by 
stating and maintaining a focus (thesis)/tone, 
providing appropriate transitional strategies for 
coherence, developing a topic including relevant 
supporting evidence/vocabulary and elaboration, or 
providing a conclusion that is appropriate to 
purpose and audience and follows from and 
supports the information or explanation presented. 



Grade 7

18



Grade 7

19

4‐Point 
Explanatory 

Performance Task Writing Rubric (Grades 6–11) 

Score  4  3  2  1  NS 

O
rg
an

iz
at
io
n/
Pu

rp
os
e 

The response has a clear and 
effective organizational structure, 
creating a sense of unity and 
completeness. The organization is 
fully sustained between and within 
paragraphs. The response is 
consistently and purposefully 
focused: 

  thesis/controlling idea of a
topic is clearly communicated,
and the focus is strongly
maintained for the purpose 
and audience 

  consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas 

  effective introduction and
conclusion

  logical progression of ideas from
beginning to end; strong
connections between and among
ideas with some syntactic variety

The response has an evident 
organizational structure and a sense 
of completeness. Though there may 
be minor flaws, they do not interfere 
with the overall coherence. The 
organization is adequately sustained 
between and within paragraphs. The 
response is generally focused: 

  thesis/controlling idea of a
topic is clear, and the focus is
mostly maintained for the
purpose and audience 

  adequate use of transitional 
strategies with some variety to
clarify the relationships
between and among ideas 

  adequate introduction and
conclusion

  adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

The response has an inconsistent 
organizational structure. Some flaws 
are evident, and some ideas may be 
loosely connected. The organization   
is somewhat sustained between and 
within paragraphs. The response may 
have a minor drift in focus: 

  thesis/controlling idea of a topic
may be somewhat unclear, or
the focus may be insufficiently
sustained for the purpose 
and/or audience 

  inconsistent use of transitional
strategies and/or little variety

  introduction or conclusion, if
present, may be weak

  uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

The response has little or no 
discernible organizational structure. 
The response may be related to the 
topic but may provide little or no 
focus:  

 thesis/controlling idea may be
confusing or ambiguous;
response may be too brief or the
focus may drift from the
purpose and/or audience 

 few or no transitional 
strategies are evident

 introduction and/or
conclusion may be missing

 frequent extraneous ideas may
be evident; ideas may be
randomly ordered or have an
unclear progression

 I nsuf f i c i en t
( inc ludes
cop ied   tex t )

 In a
language
other than
English

 Off‐topic

 Off‐purpose 
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4‐Point 
Explanatory 

Performance Task Writing Rubric (Grades 6–11) 

Score  4  3  2  1  NS 

Ev
id
en

ce
/E
la
bo

ra
tio

n 

The response provides thorough 
elaboration of the support/evidence 
for the thesis/controlling idea that 
includes the effective use of source 
material. The response clearly and 
effectively develops ideas, using 
precise language: 

  comprehensive evidence (facts
and details) from the source
material is integrated,
relevant, and specific

 clear citations or attribution to
source material 

  effective use of a variety of
elaborative techniques* 




  vocabulary is clearly appropriate

for the audience and purpose

  effective, appropriate style
enhances content

The response provides adequate 
elaboration of the support/evidence 
for the thesis/controlling idea that 
includes the use of source material. 
The response adequately develops 
ideas, employing a mix of precise and 
more general language:

 adequate evidence (facts and

details) from the source
material is integrated and 
relevant, yet may be general

 adequate use of citations or
attribution to source material

 adequate use of some elaborative
techniques* 

 vocabulary is generally
appropriate for the audience and 
purpose

 generally appropriate style is
evident 

The response provides uneven, cursory 
elaboration of the support/evidence for
the thesis/controlling idea that includes
uneven or limited use of source 
material. The response develops ideas 
unevenly, using simplistic language: 

  some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied

 weak use of citations or
attribution to source material

  weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary

  vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

  inconsistent or weak attempt to
create appropriate style 

The response provides minimal 
elaboration of the support/evidence 
for the thesis/controlling idea that 
includes little or no use of source 
material. The response is vague, lacks 
clarity, or is confusing:  

 evidence (facts and details) from
the source material is minimal,
irrelevant, absent, incorrectly
used, or predominantly copied

 insufficient use of citations or
attribution to source material

 minimal, if any, use of
elaborative techniques* 

 vocabulary is limited or
ineffective for the audience
and purpose

  little or no evidence of
appropriate style

 Insufficient 
(includes
copied text)

 In a language
other than
English


 Off‐topic 

 Off‐purpose 

*Elaborative techniques may include the use of personal experiences that support the controlling idea.
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2‐Point 
Explanatory 

Performance Task Writing Rubric (Grades 6‐11) 

Score  2  1  0  NS 

Co
nv
en

tio
ns
 

The response demonstrates an adequate 
command of conventions:  
  adequate use of correct sentence formation,

punctuation, capitalization, grammar usage, 
and spelling 

The response demonstrates a partial command 
of conventions:  
 limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and 
spelling 

The response demonstrates little or no 
command of conventions:  
 infrequent use of correct sentence
formation, punctuation, capitalization, 
grammar usage, and spelling 

 Insufficient 
(includes
copied text)

 In a language
other than
English


 Off‐topic 

 Off‐purpose

Holistic Scoring: 
 Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling
 Severity: Basic errors are more heavily weighted than higher‐level errors.
 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.




